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Abstract 

The global context of education has brought a new attention to education policy and practice. This ‘global-
character’ of contemporary education has become evident in educational policy and discourse, including the 
practice of teaching development education, and education for sustainable development. The education of today 
is crucial to enhancing the ability of the leaders and citizens of tomorrow to create solutions and find new path 
to a better, more sustainable future. However, the Nigerian state, in the early post-colonial dispensation in 
comparison with its counterparts in sub-Saharan Africa, could not perform creditably well in the area of making 
education to be sustainable. Aim of this paper is to see how in the real democratic governance system good 
leaders need to enhance good quality education which would further lead to an increased economic growth 
because the Sustainable Development Goals decided by the United Nations include a goal centred on learners 
gaining the necessary knowledge and skills to promote sustainable development. The paper employed the use of 
primary and secondary sources as its methodology in examining Nyesom Wike’s administration reform 
processes within education and education for sustainable development. It submits that education is central to 
learning and to a more sustainable future and that the responsibility for a more sustainable future is borne by 
governments, civil society and individuals. Therefore, the paper recommends that government has to pay due 
attention to the development of education across all levels so that education will keep empowering learners to 
assume responsibility for creating and enjoying a sustainable future. 
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Introduction 

To achieve real sustainability necessary tool needed is education. Around the world people recognise that present 

ongoing economic development are not sustainable and that, public awareness, education, as well as training 

remains is important so as to move the society toward the path of sustainability. Quite apart from this, people 

question concerning the actual understanding of sustainable development if it is possible to attain it. They have 

diverse visions including perceptions of how they will function and what sustainable societies will look like. 

These same set of people wonder why educators have not moved more as quickly as possible to develop 

education programmes for sustainability. Therefore, lack of agreement and definition has stymied efforts of 

moving forward sustainability development in education. It is pertinent to note that while we have problem 

envisioning a sustainable world, but in our societies we have no difficulty identifying what is unsustainable 

(McKeown, 2002). 

We can initiate a laundry list of problems progressively --inefficient use of conservation, energy, water absence, 

human rights abuses, personal transportation overuse, consumerism, increased pollution, etc. Because we lack a 

clear definition of sustainability we should not chide ourselves. Indeed, many truly great concepts of the human 

world - among them good governance under democracy and justice - are hard to define and have multiple 

expressions in cultures around the world. However, governance as Aliu (2014) defines it is “the total ability to 

synthesise, organise, and direct the various actions of the government’s working parts machinery so as to allow 

government perform creditably well to a meaningful expectation and much desired standard”. It means therefore, 

that the business of governance entails both the governing class and the people governed.  

Put succinctly, good governance must be democratic as a matter of necessity, be accountable and comprise basic 

freedoms so as to ensure popular participation by the people. As Omilusi (2013) argued, act of governance covers 

clearly all segments of the myriad relations and complex in existence between the government and the people. 

Fundamentally, Omodia and Aliu (2013, p.36) mentioned that governance within the confine of democratic 

system is rooted deeply in the neoliberal economic agenda and liberal democratic and thus, it is a normative 

judgment which ideally indicates a preferred relation that would govern relations between state and society and 

between the people and the government. 

All things being equal, what is essential to sustainable development is education. To enhance the ability of the 

leaders and citizens of tomorrow the education as at present is crucial to create solutions and find new paths to 

a better, more sustainable future. Ironically, the present knowledge, collective pool of human skills, as well as 

experience does not contain the solutions to all the contemporary global environmental, societal problems and 

economic. Although humanity in the past has faced crises and navigated them successfully, the scale of present 

problems is greater and the size of the world population larger than ever before. While we can draw upon 

experiences of the past to solve the problems of the present and tomorrow, the actual fact towards sustainability 
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is that citizens of the world will have the task of learning their way. Therefore, education is central to learning 

and to a more sustainable future (AFRODAD, 2005). 

The 2030 Agenda for Sustainable Development is a plan of action for planet, people, and prosperity that unites 

in one framework global development goals. It comprises integrated and indivisible several Sustainable 

Development Goals (SDGs) that balance the three dimensions of sustainable development: the environment, 

economic, and social. The fourth sustainable development goal (SDG4), i.e. quality education, is intended to 

ensure equitable and inclusive quality education and promote lifelong learning opportunities for all, and has been 

appointed as the universal education goal (UNESCO, 2017b). The quality education goal (SDG4) comprises 

three means of implementation and seven outcome targets. The Education for Sustainable Development is the 

educational process of achieving human development in an equitable, secure manner and inclusive (UNESCO, 

2014c). 

For Sustainable Development the target of education is to ensure that all learners acquire the skills and 

knowledge needed to promote sustainable development, including, among others, through education for 

sustainable development and sustainable lifestyles, human rights, gender equality, promotion of a culture of 

peace and non‐ violence, global citizenship and appreciation of cultural diversity and of culture’s contribution 

to sustainable development (UNESCO, 2016). Education for sustainable development is an appropriate 

educational programme to educate people from an early age to reduce human dependence on natural and social 

environments. It educates people to have knowledge of nature, be active, participate, social justice, and equality; 

thereby it forms human behaviour and enhances consciousness.  

Furthermore, Omotola (2008) argued that Education for Sustainable Development aims to improve the capacity 

and commitment required to build a sustainable society, where individual and group decisions are being 

considered for saving natural and ecological processes, which would sustain the quality of life of both in the 

present and in the future. Suduc et al. (2014) state that the contents of Education for Sustainable Development 

implementation include various categories, namely, health education, ecology education, traffic education, sports 

education, hazard response education, citizenship education, democracy education, and others. These categories 

show that Education for Sustainable Development does not only emphasize to the concern for the natural 

environment, but also social elements, namely, human beings.  

All must contribute in their own way. The responsibility for a more sustainable future is borne by governments 

and the civil society as well as individuals. The 40 chapters of Agenda 21 describe ways forward in many areas, 

from waste disposal to agriculture. In each of the 40 chapters, education is a cross-cutting theme and is 

mentioned. Within the cycle of education this demonstrates how the community has a spectacular function to 

carry out.  The next generation of professionals, citizens, voters, leaders, and workers, will be prepared for life-

long learning about sustainability through education. As an over-arching paradigm the United Nations uses 
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sustainability to address diverse interrelated challenges (e.g. social justice, poverty reduction, environmental 

protection, and education for all).  

At the end of the United Nations Decade of Education for Sustainable Development (2005–2014) and the 

beginning of the Global Action Programme (GAP) on Education for Sustainable Development, United Nations 

Educational, Scientific and Cultural Organization (UNESCO), many countries are set to begin scaling up 

Education for Sustainable Development (UNESCO, 2014). Efforts started with raising awareness, moved to 

capacity building, then to experimentation and finally, implementation of good practice. In effect, the decade 

provided proof of concept for formal education and non-formal educational settings, including public awareness 

and training.  

According to Cooper, Levin & Campbell (2009), in spite of its widespread and success of Education for 

Sustainable Development implementation, the expansion of Education for Sustainable Development in primary 

and secondary education will require the Education for Sustainable Development community to provide evidence 

that it is effective and contributes to the general quality of education. In the present interconnected world 

information is easily acquired. As a result of years of study facts that professionals once collected are now readily 

available on the internet. Today’s education requires knowing what to do with information, that is, make sense 

of its complexity and abundance; how to analyse it; communicate the results and cooperate with others to 

synthesize information. Invariably, quality education is no longer based primarily on fact acquisition. 

Policymakers debate the basis for transforming their education systems as education based on fact acquisition 

becomes increasingly out of fashion. 

In the formal education community (Organisation for Economic Co-operation and Development (OECD), 2007) 

evidence-based decision making is both encouraged and of growing importance. The chapter therefore is 

structured into six sections. Section one serves as the introduction; section two examines sustainability as a 

purpose of education and Nyesom Wike agenda 2030; section three looks at sustainable development and its 

principles; section four discusses thresholds of education and development sustainability in Nyesom Wike’s 

Administration; section five reflects on the components of education in democratic governance system 

sustainability; while section six of the paper gives the conclusion. 

Sustainability as a Purpose of Education and Nyesom Wike Administration Agenda 2030 

The quality education as a concept is based on the premise that educational aims are met and purposes fulfilled. 

In the Foreword to the 2005 Global Monitoring Report for EFA, UNESCO Director General Koïchiro Matsuura 

wrote, ‘Quality must be seen in the light of how societies define the purpose of education’ (UNESCO, 2004). 

The purpose of education in the United States of America and in other industrialised countries for instance for 

several years, was to educate a workforce. Then, the purpose of education shifted within the economic realm to 

international economic competitiveness. Although economic well-being remains an important outcome of 
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education for countries, communities, families and individuals, the focus seems to be drifting away from 

economic competitiveness and towards global citizenship, social justice and sustainability. To a large extent 

primary as well as secondary education are expected to ensure that all pupils acquire the skills, knowledge, and 

values necessary for the exercise of responsible citizenship’ (UNESCO, 2004). 

Left with a greater sense of urgency about the necessity to improve the education of Rivers children by better 

supporting the development of their higher order thinking skills and their ability to apply these skills effectively 

to a broad range of problems, Rivers State Governor and former Minister of states for Education, Nyesom Wike, 

has advocated for what he calls ‘Agenda 2030 on Education’, saying Nigeria cannot make progress or achieve 

meaningful growth without specific goals on knowledge-based education and skills empowerment (Ignatius, 

2019).  As what Wilhoit (2011) earlier mentioned ‘It is, in part, these skills that will enable them to invent and 

contribute to the new world’. 

The former Minister of states for Education Wike, while declaring open the 64th meeting of the National Council 

on Education (NCE) in Port Harcourt on Thursday, 9th November, 2019, as the Governor of Rivers State 

mentioned specifically that the nation can only attain development when the citizens are empowered with the 

right knowledge and appropriate skills to contribute to national growth. This was also in line with what former 

minister of education in Canada argued that ‘We are committed to providing Manitoba students with engaging 

and high quality education that prepares them for lifelong learning and participation in a socially just, democratic 

and sustainable society’ (Allum, 2012). 

It is worthy of mentioning that Ban Ki-moon, while in office as the Secretary General of the United Nations 

(UN), launched the Global Education First Initiative (UN, 2012).  This initiative seeks to answer the call of 

parents everywhere for the schooling their children deserve— from the earliest years to adulthood.  

The Global Education First Initiative focuses on three priorities:  

•Putting every child in school. Every child—regardless of gender, background or circumstance—must have 

equal access to education.  

•Improving the quality of learning. Many children are in school but are learning very little year after year. 

Also, too many young people graduate without the tools and skills for today’s job market. Children need to 

acquire relevant skills to participate successfully in today’s knowledge based society.  

•Fostering global citizenship. Education must fully assume its central role in helping people to forge more just, 

peaceful and tolerant societies. Education has the power to shape a sustainable future and a better world. 

Education is more than literacy and numeracy and preparation for entry to the job market—it is also about 

citizenry (Ki-moon, 2012). 
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The values underlying the sustainability paradigm, such as human dignity, fundamental freedoms, human rights, 

equity, and care for the environment, are the values that underlie Education for Sustainable Development. The 

values to be contained in a particular Education for Sustainable Development programme are a matter of 

discussion for the stakeholders (e.g. teachers, school administrators, parents of pupils, community members and 

where acceptable the pupils themselves). The goal is to create a locally relevant and culturally appropriate values 

component to Education for Sustainable Development. By this, Nyesom Wike administration argued that 

educational empowerment will equip the citizens to sustain themselves.  As he maintained: “No country in reality 

can be politically stable, economically robust and socially secure and cohesive if the citizens are not empowered 

with knowledge, appropriate skills and the right values to sustain themselves and contribute meaningfully to the 

progress of the country” (Wike, 2019). 

Wike advocated for the promotion of inclusive and equitable quality education to promote lifelong learning 

opportunities for all by 2030. He said: “Agenda 2030 is therefore a call to action as a collective commitment to 

transformative education by addressing all forms of exclusion, disparities and inequities and ensuring that every 

child, irrespective of social background, cultural affiliation, location and family or income status is left behind 

but have equal and equitable access to quality and transformative public education (Ignatius, 2019). Informed by 

the principles and values inherent in sustainable development, it is of essence giving values more attention. 

Values shape many things within a society (for instance, our worldview, how others are treated, how we view 

ourselves, and peoples’ expectations of the government, including the use or abuse of natural resources). Values 

shape human actions in the world from small (e.g. how personal decisions are made) to large (e.g. how national 

legislation is written). The ways in which countries decide how to approach sustainable development will be 

closely linked to the values they hold. Understanding values is an essential part of understanding an individual’s 

own worldview and that of other people. 

A good starting point for addressing values in Education for Sustainable Development-related teaching and 

learning is the Earth Charter.  Each individual, country, and cultural group, must learn the skills of recognising 

their own values and assessing them in the context of sustainability. The Earth Charter is an ethical framework 

that includes respect and care for the community of life, ecological integrity, universal human rights, respect for 

diversity, economic justice, democracy, and a culture of peace. The Earth Charter has been used successfully in 

education programmes around the world over the past few years. The Earth Charter is the product of a decade-

long, worldwide, cross-cultural dialogue about common goals and shared values (Earth Charter, 2009). Nyesom 

Wike administration adopting the right policies and provided the enabling legal framework, programme of 

action, as well as deploying adequate manpower and resources, including qualified teachers in addition to a 

strong political will at all levels. Put succinctly, inadequate allocation of resources; lack of commitment and by 
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parents, absence of political will by government, teachers and school leaders, lack of or ineffective monitoring 

policy implementation are some of the serious factors responsible for the deteriorated status of education and 

education for sustainability across the country. 

Wike’s administration put up and implemented several policies and programmes, such as the Girl-Child 

Education programme, the Almajiri education policy and programme, and the Special Vocational/Basic 

Education programme for boys as well as the national policy on Albinism apart from strengthening the quality 

of learning with the provision of modern e-libraries for the Federal Government Colleges. For the rapid growth 

of the state with the sole aim of providing equal opportunity to all Rivers state children to attend great schools, 

be taught by committed and well-motivated teachers at all levels and enable them to acquire the skills and training 

they need to realise their full potential and be successful citizens Nyesom Wike administration has invested in 

the development of Education. Wike administration have successfully renovated, expanded the carrying capacity 

of all tertiary institutions with additional faculties and infrastructure to enable more youths access tertiary 

education and equipped over 400 basic education schools while he constructed well over 68 new schools.  His 

administration released adequate funds through the Ministry of Education to school heads for the sustainable 

administration of all our public schools, asides effectively banning the collection of all forms of levies from 

parents in the public-school system, (Ignatius, 2019). 

Sustainable development and its principles 

One of the original descriptions of sustainable development is credited to the Brundtland Commission: 

“Sustainable development is development that meets the needs of the present without compromising the ability 

of future generations to meet their own needs” (World Commission on Environment and Development, 1987, p 

43). Sustainable development is a difficult concept to define; it is also continually evolving, which makes it 

doubly difficult to define. Sustainable development is generally thought to have three components: economy, 

environment, and society. The well-being of these three areas is intertwined, not separate. For example, a healthy, 

prosperous society relies on a healthy environment to provide food and resources, safe drinking water, and clean 

air for its citizens. The sustainability paradigm rejects the contention that casualties in the environmental and 

social realms are inevitable and acceptable consequences of economic development. Thus, the authors consider 

sustainability to be a paradigm for thinking about a future in which economic, environmental, and societal 

considerations are balanced in the pursuit of development and improved quality of life. 

Principles of Sustainable Development 
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Many governments and individuals have pondered what sustainable development means beyond a simple one-

sentence definition. The Rio Declaration on Environment and Development fleshes out the definition by listing 

18 principles of sustainability. 

1. People have the right to a productive and healthy life with nature in harmony.  

2. Today development must not undermine the development and environment needs of future generations and 

of present.  

3. To nations they possess the sovereign right in order to exploit their own resources but without causing 

environmental damage beyond their borders.  

4. To provide compensation for damage that activities under their control cause to areas beyond their borders 

nations shall develop international laws.  

5. Where there are threats of serious or irreversible damage, scientific uncertainty shall not be used to postpone 

cost-effective measures to prevent environmental degradation. Nations shall use the precautionary approach to 

protect the environment. 

6. Environmental protection shall constitute an integral part of the development process and cannot be considered 

in isolation from it so as to achieve sustainable development.  

7. To meet the needs of the majority of people eradicating poverty and reducing disparities in living standards 

in different parts of the world are essential to achieve sustainable development.  

8. Nations shall cooperate to conserve, protect and restore the health and integrity of the Earth’s ecosystem. The 

developed countries acknowledge the responsibility of sustainable development.  

9. Nations should reduce and eliminate unsustainable patterns of production and consumption and promote 

appropriate demographic policies.  

10. Nations shall facilitate and encourage public awareness and participation by making environmental 

information widely available. Environmental issues are best handled with the participation of all concerned 

citizens.  

11. Nations shall enact effective environmental laws and develop national law regarding liability for the victims 

of pollution and other environmental damages. Where they have authority, nations shall assess the environmental 

impact of proposed activities that are likely to have a significant adverse impact.  

12. Nations should cooperate to promote an open international economic system that will lead to economic 

growth and sustainable development in all countries. Environmental policies should not be used as an 

unjustifiable means of restricting international trade.  

13. The polluter should, in principle, bear the cost of pollution.  

14. Nations shall warn one another of natural disasters or activities that may have harmful transboundary impacts.  
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15. Nations should share knowledge and innovative technologies to achieve the goal of sustainability. 

Sustainable development requires better scientific understanding of the problems.  

16. The full participation of women is essential to achieve sustainable development. The creativity, ideals and 

courage of youth and the knowledge of indigenous people are needed too. Nations should recognize and support 

the identity, culture and interests of indigenous people.  

17. Nations shall respect international laws protecting the environment in times of armed conflict and shall 

cooperate in their further establishment. Warfare is inherently destructive of sustainable development.  

18. Development, environmental and peace protection are indivisible and interdependent (Rikin, 2019). 

Thresholds of education and development sustainability in Nyesom Wike administration 

Education for Sustainable Development (ESD) has essential characteristics that can be implemented in many 

culturally appropriate forms. Education for Sustainable Development: is based on the principles and values that 

underlie sustainable development. Furthermore, it;  includes all three spheres of sustainability – environment, 

society, and economy – with an underlying dimension of culture; uses a variety of pedagogical techniques that 

promote participatory learning and higher-order thinking skills; promotes life-long learning; is locally relevant 

and culturally appropriate; is based on local needs, perceptions and conditions, but acknowledges that fulfilling 

local needs often has international effects and consequences; engages formal, non-formal and informal 

education; accommodates the evolving nature of the concept of sustainability; addresses content, taking into 

account context, global issues and local priorities; builds civil capacity for community-based decision making, 

tolerance, environmental stewardship, workforce adaptability and quality of life;  is interdisciplinary: no single 

discipline can claim ESD for itself alone, but all disciplines can contribute to ESD (UNESCO, 2005). 

Research has shown that education can improve agricultural productivity, enhance the status of women, reduce 

population growth rates, enhance environmental protection, and generally raise the standard of living. These 

essential characteristics of Education for Sustainable Development can be implemented in diverse ways, so that 

the unique environmental, social and economic conditions of each locality are reflected in teaching and learning 

processes in local schools. Consider for instance, that when education levels are low, economies are often limited 

to resource extraction and agriculture. In many countries, the current level of basic education is so low that it 

severely hinders development options and plans for a sustainable future. A higher education level is necessary 

to create jobs and industries that are “greener” (i.e., those having lower environmental impacts) and more 

sustainable. The relationship between education and sustainable development is complex. Generally, research 

shows that basic education is key to a nation's ability to develop and achieve sustainability targets (Baily et al, 

2017). 
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Nyesom Wike-led administration established The Rivers State Sustainable Development Agency (RSSDA). It 

was set-up to promote programmes and activities aimed at eradicating poverty, developing rural areas and 

empowering the youth. Rivers State Sustainable Development Agency is no doubt one of the state’s most 

strategic agencies saddled with the responsibility of championing sustainable development in the state. It is 

geared towards improving the human capital base of Rivers indigenes through target programmes, which include 

the overseas undergraduate scholarship, ICT training, Greater Horizon and Opportunities Programme, Overseas 

Technical Training programme among others. Following the escalating nature of poverty in Nigeria, poverty 

alleviation initiative should be, on the first hand, well-articulated and made to be a short term, targeted at the 

poor basically. Amaghionyeodiwe & Adediran (2012) contend that, if poverty alleviation programme is re-

structured and re-designed and made to be centred on the ‘basic needs’ approach, it would, on the other hand, 

bring about a permanent reduction of poverty.  

Significantly, participation and involvement of the relevant stakeholders will promote collective ownership of 

the development plan as against previous practices and strategies dominated largely by the state. Improvement 

in health, nutrition and education directly address the consequences of being poor, thus, investing in human 

capital, especially in education, shelter and social services increases the productivity of the poor and at the same 

time, attacks some of the most important aspects of poverty. Furthermore, all various levels of government must 

make reaching the poor a priority. When the Federal Government relinquishes most of its responsibility in the 

social sector to the state and local governments, they would be autonomous to evolve poverty alleviation 

programmes/projects that will meet al needs of the populace. In addition, collaboration between the private 

sector, civil society and even the donor community will promote better harmonisation and implementation of 

pro-poor policies (Ogunniyi, 2015). 

An educated woman gains higher status and an enhanced sense of efficacy because another educational threshold 

is primary education for women. At least a primary education is required before birth-rate drops and infant health 

and children's education improve. Nine to twelve years of education are required for increased industrial 

productivity. Education benefits a woman in life-altering ways. She tends to marry later and have greater 

bargaining power and success in the "marriage market." Educating women creates more equitable lives for 

women and their families and increases their ability to participate in community decision making and work 

toward achieving local sustainability goals (Ojedele, Arikewuyo, & Njoku, 2016). 

A basic education also helps farmers gain title to their land and apply for credit at banks and other lending 

institutions. Effects of education on agriculture are greatest when the proportion of females educated to threshold 

level equals that of males. This level of education also increases the probability of employment in a changing 

economy. Few studies have been carried out on how education affects environmental stewardship, but one study 

suggests that a lower-secondary education (or approximately nine years) is necessary to intensify use of existing 
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land and to provide alternative off-farm employment and migration from rural areas. Finally, a subtle 

combination of higher education, research, and life-long learning is necessary for a nation to shift to information 

or knowledge-based economy, which is fuelled less by imported technology and more by local innovation and 

creativity (Heyn et al, 1997). 

To Nyesom Wike administration, human capital development is encompassing and multi-functional, and this 

allows the administration to drive it from a skilled and non-skilled development perspective including 

educational and business development perspective. Nyesom Wike administration argued on ways that 

stakeholders can assist young person transform into entrepreneurs, particularly in a non-oil economy. 

Government of Nyesom Wike tried by creating ways to improve opportunities for young people to go ahead and 

become entrepreneurs through the enactment of policies geared towards promoting youth entrepreneurship. 

Therefore, there was setting up of the Rivers State Amnesty programme which enables opportunities that 

provides to build a safe and secure Rivers State with the sole aim of allowing youths in becoming leaders and 

entrepreneurs.   

The Wike-led administration came up with the LEAD Summit; bringing together business trainers and 

motivational coaches as well as business financiers under the LEAD Platform for the improvement of youth 

enterprise development. The administration had discussion with the United Nations Industrial Development 

Organisation (UNIDO) to deplore their Enterprise Development Learning Curriculum for Business Start-up and 

Expansion Management in the State. Eventually his administration got approval of two facilities (Songhai Rivers 

Initiative (SRI), Bunu-Tai Farm and Workmanship Technical Training Centre (WTTC), Bori as Learning 

Centres. Far more importantly, the NEW Rivers Vision of Wike-led administration is a comprehensive 

development plan that guarantees improvement to live and well-being of the Rivers people through massive 

infrastructural development and improvement, sustainable human capacity and empowerment programmes, job 

creation as well as provision of social and health amenities. RSSDA as the sustainable development agency, are 

cross-cutting and ensure that the people and the State are developed in sustainable manner – utilizing resources, 

adequately, for today without compromising its future utilization. At the onset of the administration, the Agency 

was very much involved in the preparation of a State Development Blueprint, which is built on the NEW Rivers 

Vision. Further afield, Rivers State Sustainable Development Agency had implemented various youth-targeted 

entrepreneurial development schemes which include the Promise Franchise, Pottery and Leather Works 

development, various streams of enterprise development support that involved the provision of 

enterprise/business starter kits, training & capacity building, and mentorship and hand-held coaching. Rivers 

State Sustainable Development Agency at one point or the other organized and supported women groups (both 

young and old) to form cooperatives and access the CBN’s N220 Billion MSME Loan Fund (RSSDA CEO, 

2016). The Wike-led administration went to the drawing board with some partners like the Second Opportunity 
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Africa Foundation for the conceptualisation and design of a capacity building Specialist Programme that provide 

certification and accreditation for young people. Wike’s administration is trying to encourage youths to go into 

enterprise development but not at the detriment of available youths that will take-up white collar jobs (RSSDA 

CEO, 2016). 

The components of education in democratic governance system sustainability 

Education is held to be central to sustainability. Indeed, education and sustainability are inextricably linked, but 

the distinction between education as we know it and education for sustainability is enigmatic for many. Education 

for Sustainable Development carries with it the inherent idea of implementing programmes that are locally 

relevant and culturally appropriate (Dovros & Makrakis, 2012). All sustainable development programmes 

including Education for Sustainable Development must take into consideration the local environmental, 

economic, and societal conditions. As a result; Education for Sustainable Development will take many forms 

around the world. Education for Sustainable Development was first described by Chapter 36 of Agenda 21. 

While Agenda 21 clearly identifies critical issues that governments around the world need to address, the concept 

of sustainability continues to evolve as societies change and as our awareness and perceptions of Earth, 

humanity, and human-environmental interactions correspondingly change (Chapter 36, Agenda 21). 

 

 

 

Figure 1: Picture showing the Chairman, Rivers State Universal Basic Education Board, Venerable Fyneface 
Akah (second left); Governor Nyesom Wike; Deputy Governor, Mrs. Ipalibo Harry-Banigo and some pupils of 
the state’s Universal Basic Education (UBE) programme who represented the state at national 
competitions during their visit to the governor in Port Harcourt (17th January, 2020). 
Source: The Guardian Newspaper (2020) Wike Unveils N90m Education Trust Fund to Enhance Pupils’ 
Performance https://guardian.ng/news/wike-unveils-n90m-education-trustfund-to-enhance-pupils-performance/ 
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Improving Basic Education - The First Priority. The first priority of Education for Sustainability 

Development was the promotion of basic education. The content and years of basic education differ greatly 

around the world. In some countries, for instance, primary school is considered basic education. In others, eight 

(8) or twelve (12) years is mandatory. In many countries, basic education focuses on reading, writing, and 

ciphering. Pupils learn to read the newspaper, write letters, figure accounts, and develop skills necessary to fulfil 

their expected roles in their households and community. Girls, for example, may learn about nutrition and 

nursing. Pupils also learn how their government functions and about the world beyond their community. 

However, simply increasing basic literacy, as it is currently taught in most countries, will not advance sustainable 

societies (Liddy & Parker, 2013). Because of the fact that governance has to be truly democratic in nature, and 

that it should incorporate both the followers and the leaders, to be popular it must involve people, responsible 

and permits people’s will to stand the test of time, the administration of Nyesom Wike inaugurated State 

Universal Basic Education Board charged with the responsibility for the development of the schools in the rural 

schools and improvement of academic services. Further Nyesom Ezenwo Wike-led administration established 

an Education Trust Fund worth N90m for nine pupils of basic education schools who emerge victorious in 

national educational competitions between 2015 and 2019. Invariably pupils of Universal Basic Education 

schools represented the state at National Competitions and won awards and Wike directed the opening of special 

accounts to fund the university education of the nine pupils.  

Put succinctly, the pupils had won awards during the National Literacy Competition, National Quiz Competition 

on Water and Hygiene, National Mathematics Competition, as well as Science, Creative Writing and Computer 

Science. Wike’s investments in rural schools led to the emergence of outstanding students from schools in the 

hinterland (Ann, 2020). Indeed, if communities and nations hope to identify sustainability goals and work toward 

them, they must focus on skills, values, and perspectives that encourage and support public participation and 

community decision making. To achieve this, basic education must be reoriented to address sustainability and 

expanded to include critical-thinking skills, skills to organise and interpret data and information, skills to 

formulate questions, and the ability to analyse issues that confront communities (The Guardian Newspaper, 

2020). 

Reorienting Existing Education - The Second Priority: The term "reorienting education" has become a 

powerful descriptor that helps administrators and educators at every level (i.e., nursery school through university) 

to understand the changes required for Education for Sustainable Development. An appropriately reoriented 

basic education includes more principles, skills, perspectives, and values related to sustainability than are 

currently included in most education systems. Hence, it is not only a question of quantity of education, but also 
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one of appropriateness and relevance. Education for Sustainable Development encompasses a vision that 

integrates environment, economy, and society.  

Reorienting education also requires teaching and learning knowledge, skills, perspectives, and values that will 

guide and motivate people to pursue sustainable livelihoods, to participate in a democratic society, and to live in 

a sustainable manner. The need to reorient basic and secondary education to address sustainability has grabbed 

international attention, but the need at the university level is just as great. Society’s future leaders and decision 

makers are educated there. If these young people are expected to lead all the sectors of society (e.g., government, 

medicine, agriculture, forestry, law, business, industry, engineering, education, communications, architecture, 

and arts) in a world striving toward sustainability, then the current administration and faculty members must 

reorient university curriculums to include the many and complex facets of sustainability (Andrews, 2005). 

Public Understanding and Awareness. The Third Priority: Sustainability requires a population that is aware 

of the goals of a sustainable society and has the knowledge and skills to contribute to those goals. The need for 

an informed voting citizenry becomes ever more important with the increase in the number of democratic 

governments. An informed voting citizenry, which lends support to enlightened policies and government 

initiatives, can help governments enact sustainable measures. Citizens also need to be knowledgeable consumers 

who can see beyond the “green wash” (i.e., public-relations efforts that highlight the activities of corporations 

that are more environmentally responsible while ignoring or hiding the major activities that are not).  

In today's world, people are surrounded by media (e.g., television, radio, newspapers, magazines) and 

advertisements (e.g., bill boards, banners on World Wide Web sites, and logos on clothing). As a result, people 

must become media literate and able to analyse the messages of corporate advertisers. Years of resource 

management has shown that a public that is aware of and informed about resource-management decisions and 

programmes can help achieve programme goals. In contrast, an uninformed public can undermine resource-

management programmes. Education has also been essential in many other types of programmes, such as public-

health efforts to stop the spread of specific diseases (Gresch and Bogeholz, 2013). 

Because Education for Sustainable Development is a lifelong process, the formal, non-formal, and informal 

educational sectors should work together to accomplish local sustainability goals. In an ideal world, the three 

sectors would divide the enormous task of Education for Sustainable Development for the entire population by 

identifying target audiences from the general public as well as themes of sustainability. They would then work 

within their mutually agreed upon realms. This division of effort would reach a broader spectrum of people and 

prevent redundant efforts.  

Knowledge: Sustainable development encompasses environment, economics, and society. Therefore, people 

need basic knowledge from the natural sciences, social sciences, and humanities to understand the principles of 
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sustainable development, how they can be implemented, the values involved, and ramifications of their 

implementation. Knowledge based on traditional disciplines supports Education for Sustainable Development. 

The challenge for communities in the process of creating Education for Sustainable Development curriculums 

will be to select knowledge that will support their sustainability goals. An accompanying challenge will be to let 

go of those topics that have been successfully taught for years but are no longer relevant. In the event that your 

community has not defined sustainability goals, you can substitute principles and guidelines for sustainability 

(Robert et al, 2016). 

Conclusion 

As countries and communities struggle to cope with contemporary challenges accompanied by major life-

changing events (e.g. climate change-induced drought or the rise in sea level), the purpose and relevance of 

education itself have been questioned (Baily, Flaherty, & Hogan. 2017). By and large, because education is one 

of several mechanisms available to governments and communities to bring about social transformation and thus 

create more stable, equitable and resilient societies, the Wike-led administration had performed creditably well 

in the area of Education for Sustainable Development. Therefore, from the perspective of sustainable 

development, it is time to rethink, reorient and restate the purpose of education. Education that promotes 

sustainability, global stability and resilient societies could help create a more sustainable future for the planet. 

The Wike administration believed that education, within an Education for Sustainable Development framework, 

can address difficult changes and contemporary challenges— whether environmental, social or economic, or 

whether they are local or global in scale. Aligning primary and secondary schooling with the purpose of 

sustainability will help create an environmentally robust, socially equitable and economically fair world.  Wike’s 

administration has equally drawn board with other partners such as the Second Opportunity Africa Foundation 

for the conceptualisation and design of a capacity building Specialist Programme that provides certification and 

accreditation for young people so as to encourage youths to go into enterprise development but not at the 

detriment of available youths that will take-up white collar jobs. Education for Sustainable Development is our 

hope for this type of world. 
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