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Abstract

Rising insecurity in the contemporary world exposes young children to violence, displacement,
instability, and psychosocial stress, with significant implications for early childhood development and
education. While policy and research frequently prioritise physical security responses, classroom level
interventions capable of protecting children emotionally and developmentally receive comparatively
less attention. This paper argues that classroom management strategies in early childhood education
function as essential protective measures against insecurity. Drawing on John Bowlby's attachment
theory (1969) and Dollard, Doob, Miller, Mowrer, and Sears’ frustration—aggression theory (1939),
classroom management is conceptualised as a psychosocial and preventive response rather than
merely an instructional practice. Structured routines, play based learning, positive discipline, and
responsive teacher—child relationships create predictable and emotionally secure environments that
buffer the developmental effects of instability. Synthesising global and Nigerian scholarship, the paper
establishes that well managed classrooms promote emotional regulation, resilience, and pro social
behaviour in insecure contexts. It recommends the institutional integration of trauma informed
classroom management into early childhood teacher preparation and policy frameworks as a strategic
educational response to contemporary insecurity.

Keywords: Early Childhood Education; Classroom Management; Insecurity; Child Protection;
Resilience

Classroom Management Strategies in Early Childhood Education as Protective Measures Against Insecurity in the Contemporary World


https://fuekjournals.org/index.php/kijer
mailto:ogbechepatrick1988@gmail.com
mailto:ogbechepatrick1988@gmail.com
https://doi.org/10.5281/zenodo.19397048
https://doi.org/10.5281/zenodo.19397048
https://doi.org/10.5281/zenodo.16937946

Kontagora International Journal of Educational Research (KIJER) Volume 3, Issue 1, March 2026
https://fuekjournals.org/index.php/kijer

Introduction

Insecurity is increasing day by day and this is threatening the national stability and the social institutions
responsible for human development. Armed conflict, terrorism, banditry, forced displacement,
economic instability, and climate related crises have intensified across many regions. These have
continuously exposed millions of children to environments characterised by fear, uncertainty, and
trauma (UNICEF, 2024). Global reports indicate that a substantial proportion of children of school age
live in conflict affected areas where access to safe, continuous, and quality education is severely
constrained (UNICEF, 2025). As a result, schools, traditionally regarded as safe spaces for learning

and socialisation, are increasingly affected directly and indirectly by insecurity.

Early childhood education is particularly vulnerable under such conditions because early development
is highly dependent on emotional security, stable routines, and consistent caregiving relationships.
Young children lack the cognitive and emotional capacity to interpret insecurity independently and are
therefore especially susceptible to stress arising from violence, displacement, and social instability
(Bernhardt et al., 2024). In Nigeria, insecurity linked to insurgency, Kidnapping, communal conflict,
and violent crime has disrupted early childhood education through school closures, family
displacement, and increased psychological distress among children (Ekechukwu et al., 2022). These
realities demonstrate the need for protective responses that extend beyond physical security

arrangements.

This paper averred that classroom management strategies in early childhood education serve as vital
protective measures against insecurity by creating emotionally safe, structured, and supportive learning
environments. Rather than viewing classroom management solely as a pedagogical or disciplinary
concern, the paper argues that it constitutes a psychosocial and preventive intervention capable of
mitigating the developmental consequences of insecurity. Through a synthesis of existing literature and
relevant theoretical perspectives, the paper demonstrates how effective classroom management

contributes to child protection, emotional regulation, and long-term social stability.
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Concept of Insecurity in the Contemporary World

Insecurity in the contemporary world extends beyond direct physical violence to include conditions
that undermine psychological well-being, social cohesion, and institutional trust. It encompasses
exposure to armed conflict, fear of violence, forced migration, poverty, and uncertainty about the future
(UNICEF, 2025). For young children, insecurity is often experienced indirectly through parental stress,
disrupted family routines, and unstable living conditions, all of which significantly affect emotional

development and learning readiness.

Educational systems are especially vulnerable to these conditions. Evidence suggests that insecurity
leads to reduced school attendance, weakened teacher morale, damaged infrastructure, and declining
quality of learning experiences (Jones et al., 2022; Paradies, 2024). In Nigeria, persistent insecurity has
altered schooling patterns, with early childhood centres experiencing closures, under enrolment, and
inadequate staffing, particularly in high-risk areas (Olojede, 2022). These disruptions generate anxiety,
fear, and behavioural difficulties among young learners, thereby undermining the foundational aims of

early childhood education.

As insecurity becomes rampant in many societies, schools are increasingly expected to assume a
stabilising and protective role. However, without intentional classroom level strategies, schools may
struggle to respond effectively to children’s emotional and psychological needs. This reality
strengthens the argument that classroom management in early childhood education represents a

frontline response to insecurity (Ponguta et al., 2022).
Insecurity and Its Impact on Early Childhood Development

The causes of insecurity are rooted in structural inequality, weak governance, unemployment, political
instability, and social fragmentation. These factors interact to produce environments marked by chronic
uncertainty and violence, placing sustained pressure on families and public institutions (Adams & May,
2024). Early childhood education systems often suffer disproportionately because they are under

resourced and undervalued despite their developmental importance.

The effects of insecurity on young children are both immediate and enduring. Exposure to unstable and

threatening environments disrupts emotional regulation, attention, memory formation, and social
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interaction, all of which are central to early learning (Cruz et al., 2022). Children affected by insecurity
frequently display withdrawal, aggression, anxiety, and difficulties forming trusting relationships.
Without timely intervention, these early challenges may lead to poor academic outcomes, behavioural

problems, and reduced resilience later in life (Green & Hennefield, 2023).

Insecurity also deepens existing inequalities. Girls, children with disabilities, and those from low-
income households face heightened risks of exclusion, neglect, and exploitation, particularly in crisis
affected locales (Afu et al., 2023). These highlight the importance of embedding protective strategies
within early childhood classrooms, where children can experience consistency, care, and emotional

safety even when wider social conditions remain unstable.
Classroom Management in Early Childhood Education

Classroom management in early childhood education involves the intentional organisation of physical
space, routines, behavioural expectations, and social interactions to support children’s holistic
development. Unlike authoritarian approaches, early childhood classroom management emphasises
guidance, play, positive reinforcement, and responsive relationships that align with children’s

developmental needs (Kusumaningtyas & Aprianto, 2025).

In areas affected by insecurity, classroom management takes on a protective function by compensating
for instability outside the school environment. Predictable routines reduce anxiety by providing
children with a sense of continuity and order. Clear expectations and positive behaviour guidance foster
trust, while emotionally responsive teaching supports children’s ability to regulate stress and develop
secure relationships (Wright et al., 2024). Well managed classrooms thus function as micro spaces of
stability within insecure societies. They offer children daily experiences of safety through consistent
interactions, nurturing relationships, and supportive learning practices. In this way, classroom
management operates as a preventive, non-violent response that addresses the emotional consequences

of insecurity.
Classroom Management Strategies as Protective Measures against Insecurity

Several classroom management strategies are particularly effective in protecting young children living
in insecure regions. Structured daily routines provide predictability and this is essential for children
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whose lives may otherwise be characterised by uncertainty and disruption. Play based learning allows
children to express emotions, symbolically process distressing experiences, and regain a sense of
control in developmentally appropriate ways (Koukourikos et al., 2021).

Positive discipline further enhances protection by replacing fear-based control with guidance and
empathy. When children are corrected through explanation, modelling, and encouragement rather than
punishment, they develop self-regulation and emotional awareness, reducing stress related aggression
and behavioural difficulties (Kusumaningtyas & Aprianto, 2025). Central to these strategies are
supportive teacher-child relationships, as consistent emotional responsiveness fosters feelings of

belonging and safety.

Evidence from early childhood programmes in crisis affected settings indicates that such classroom
practices reduce emotional distress, improve coping skills, and sustain engagement in learning despite
adverse conditions (Lasater et al., 2022; Bangpan et al., 2024). These evidences support the position
that classroom management is instructional and protective, and contributes directly to child well-being

and resilience.
Theoretical Foundations of Classroom Management as Protection

This position is grounded in attachment theory, originally proposed by John Bowlby. Bowlby (1969)
argued that children require stable and responsive relationships with caregivers to develop emotional
security and healthy social functioning. Subsequent work by Mary Ainsworth further demonstrated
how consistent and sensitive caregiving supports secure attachment. In insecure environments, early
childhood teachers can function as secondary attachment figures. Consistent and caring classroom

management practices can help restore trust, emotional stability, and confidence.

The paper also draws on frustration-aggression theory, first propounded by Dollard, Doob, Miller,
Mowrer, and Sears in 1939. The theory posits that persistent frustration arising from blocked needs or
goals may lead to aggression or maladaptive behaviour. In insecure regions, young children experience
heightened frustration without the cognitive capacity to process it effectively. Classroom management
strategies that reduce stress, clarify expectations, and meet emotional needs therefore prevent

behavioural escalation and promote adaptive responses. These theoretical perspectives reinforce the
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argument that classroom management functions as a preventive mechanism against the emotional and

behavioural consequences of insecurity.
Counterarguments

One common counterargument holds that insecurity should be addressed primarily through macro-level
interventions such as military operations, policing, surveillance, and infrastructure protection. In this
view, classroom management in early childhood education seems marginal when large-scale violence
is the main threat. While these interventions are essential for immediate physical safety and limiting
direct harm, they mainly target external aspects of insecurity and often leave the psychological and
developmental impacts on children unaddressed (Bangpan et al., 2024). In conflict and humanitarian
settings, psychosocial distress, including chronic anxiety, emotional dysregulation, and attachment
difficulties, continues even when physical risks are reduced, leading to lasting effects on learning, social
skills, and resilience. Classroom management, through predictable routines, responsive relationships,
and positive guidance, adds a critical school-based layer of protection that macro measures cannot
provide. It complements rather than competes with physical security by protecting children's internal

emotional and developmental needs.

A second critique points out that early childhood teachers frequently lack the specialized training,
resources, or institutional backing needed to take on protective roles, especially in high-risk or resource-
scarce settings. This concern is realistic, considering teacher workload, limited professional
development, and material shortages common in insecure areas. Still, it does not weaken the value of
classroom management. Studies show that low-cost, relationship-focused practices, including
consistent routines, emotional responsiveness, and positive discipline, can significantly improve
children's sense of safety, self-regulation, and resilience with only modest support (Prime et al., 2023).
These strategies fit within standard curricula and can be strengthened through practical, targeted
training rather than requiring advanced or expensive systems. Classroom management therefore serves
as a necessary complement: it tackles the internal developmental consequences that physical security
alone cannot resolve. Overlooking this aspect risks creating children who are physically safer but
emotionally damaged, which threatens long-term educational success, social cohesion, and societal

stability.
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These counterarguments reinforce the need for combined approaches: macro-level security to ensure
safe access to schools, together with deliberate classroom-level psychosocial strategies to support
healing, growth, and enduring resilience.

Conclusion

This paper has argued that classroom management strategies in early childhood education constitute
essential protective measures against insecurity in the contemporary world. In areas characterised by
violence, instability, and uncertainty, early childhood classrooms can function as stabilising
environments that provide emotional safety, predictability, and supportive relationships. Through
structured routines, positive discipline, play based learning, and responsive teacher-child interactions,
classroom management mitigates the harmful developmental effects of insecurity on young children.

Beyond immediate protection, effective classroom management contributes to long term social
outcomes by fostering emotional regulation, resilience, and pro-social behaviour from an early age.
Grounded in attachment theory and frustration-aggression theory, this paper demonstrates that
classroom management is a strategic response to insecurity. Strengthening classroom management in
early childhood education is therefore both an educational and societal imperative, essential for

safeguarding children’s development and promoting more secure and cohesive societies.
Recommendations
Based on the stance of this paper, the following recommendations are proposed:

1. Early childhood teacher education programmes should integrate protective classroom

management strategies.

2. National early childhood education policies should explicitly recognise classroom management

as a child-protection mechanism.

3. Governments and international agencies should invest in resources that support structured, play

based, and emotionally responsive learning environments.
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4. Schools should strengthen collaboration with families and communities to ensure continuity of

care and safety for young children.

5. There should be continuous research to examine classroom-level interventions as preventive

responses to insecurity in diverse contexts.
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